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Preface

The goals to ensure inclusive and equitable quality education, promote lifelong learn­
ing opportunities for all, and foster sustained, inclusive, and sustainable economic 
growth, full and productive employment, and decent work for all are among the 17 goals 
outlined by the United Nations for sustainable development (SDG 4 and SDG 8). Voca­
tional teachers play a crucial role in the successful achievement of these goals. There­
fore, the attention devoted to matters of vocational teacher education should not only be 
the concern of researchers and scientists but also the focus of policymaking.

It is my honour and pleasure to introduce this preface to a book that addresses and 
delves into the pressing issues within vocational teacher education. It offers valuable 
insights to those seeking answers and solutions for challenges in vocational education, 
the labour market, and youth employment. These complex issues can only be effec­
tively addressed with the assistance of qualified and motivated vocational teachers pos­
sessing the necessary and relevant competences to navigate these domains.

This book is the result of a four-year Erasmus  +  project titled “New Mechanisms of 
Partnership-based Governance and Standardization of Vocational Teacher Education 
in Ukraine” (PAGOSTE). While changes in any system take time, the initiatives intro­
duced by this project in vocational teacher training in Ukraine have set the stage for 
success. Processes aimed at enhancing governance and fostering collaboration among 
various stakeholders have been set in motion. Despite external challenges such as the 
Corona pandemic and the Russian aggression, progress has been made, and the mo­
mentum continues.

I believe that the insights shared in this book can inspire and encourage the imple­
mentation of positive changes in vocational teacher education. By doing so, we can en­
sure that the welfare of tomorrow is safeguarded by the dedicated vocational teachers of 
today.

Oksen Lisovyi

Minister of Education and Science of Ukraine





Introduction

Thomas Deissinger & Oksana Melnyk

One of the significant challenges today is to provide vocational education and training 
(VET) to young people, which, on the one hand, should be relevant to the needs and 
expectations of the employment sector while, on the other, correspond to individuals’ 
interests and capabilities. VET is widely acknowledged not only for its economic impor­
tance but also for its role in shaping individuals’ professional identities and social inte­
gration.

The society of tomorrow depends on how young people are trained today. Hereby, 
competent and engaged vocational teachers, who possess twofold expertise as pedago­
gues and as specialists in their professional field, are relevant actors in the context of 
the VET system. Competences of vocational teachers define how successful the gap 
between the classroom instruction and real-world application of competences will be 
bridged. Additionally, professionalism of vocational teachers determines to a great ex­
tent learning outcomes by vocational learners and their smooth transition into profes­
sional life. At the same time, the profession of vocational teachers and trainers in many 
countries is considered as a semi-profession (Attwell, 1997; Grollmann, 2008). Such 
social recognition and standing reflects on the field of vocational teacher education 
(VTE). On one hand, it is expected to produce highly qualified specialists with dual 
competences as both pedagogues and experts in their respective professional fields 
(Deissinger et  al., 2019). On the other hand, it often operates in the shadows of policy-
making (Grollmann, 2008). Consequently, VTE faces a range of challenges that require 
special attention.

This publication addresses the pressing issues of VTE, focusing on institutional, 
organizational and governance aspects. Firstly, it summarizes the results of the four-
year Erasmus+ capacity-building project “New Mechanisms of Partnership-based 
Governance and Standardization of Vocational Teacher Education in Ukraine” (PA­
GOSTE), funded by the European Education and Culture Executive Agency. The pro-
ject’s focus has been governance in VTE in Ukraine. An overarching quality criterion of 
successfully setting up VTE is to ensure that expectations of vocational schools and the 
motivations and competences of future teachers can be aligned. This “matching prob­
lem” is mainly rooted in a “theory-practice gap” as the “users” of vocational teacher 
qualifications, being the employers of future teachers, are normally not involved in de­
ciding or at least influencing how teachers are trained and how their competences 
obtained in universities can be successfully applied in the classroom. This one-sided 
institutional reality explains why teachers do not feel well-prepared for their future 
occupational destination. Secondly, the book project was set up to reach beyond the nar­
row country context of the project and tried to explore challenges as well as good prac­
tices in VTE systems of other countries in and outside of Europe. Therefore, contribu­



tions from England, New Zealand, Australia, Italy, Germany, Austria and Switzerland 
have been written for this book.

The book is composed of three parts. The first part provides insights into global 
practices of VTE, addressing both theoretical frameworks and practical governance as­
pects. In the first chapter, VTE in Switzerland is analysed through the prism of histori­
cal development up to the present time. It deals with approaches to vocational teachers’ 
professionalization that have changed over time and have to be adjusted to new chal­
lenges. The contribution on Germany comes up with a theoretical perspective of 
modes of governing against the background of the VET and VTE system. The next 
three chapters depict and discuss reforms and changes in VTE in Anglophone coun­
tries, such as England, Australia and New Zealand. By referring to these countries, it is 
possible to implicitly compare structures and institutional architectures of VTE in diffe­
rent skill formation systems – the collective system of Germany and Switzerland and 
the liberal skill formation system, which characterizes England, Australia and New 
Zealand. The first part also includes a chapter on Austrian VTE and the issue of compe­
tences of vocational teachers and their representation in training standards. The last 
chapter in the first part analyses the role of strategic competences for teacher profes­
sionalization discussed by the Italian project partners.

The second part is dedicated to analyzing the governance changes at the four 
Ukrainian universities that took part in the project. Within the Erasmus+ project PA­
GOSTE, each Ukrainian partner-university developed and piloted a concept of new or 
revised governance mechanisms based on the notion of partnership and cooperation 
with key stakeholders in VTE – above all vocational schools and employers. While each 
university tailors its concept to its specific programme specializations, common 
threads emerge: enhanced partnerships with vocational schools and employers obvi­
ously influence the competence development of prospective teachers both in a peda­
gogical and subject-specific way, as well as its professional relevance, and there are also 
increases in student satisfaction. The contributions from these universities also shed 
light on the impact of the ongoing war on higher education systems and how universi­
ties try to tackle these specific environmental challenges.

The third part covers issues beyond VTE. In the first chapter, the issues of stand­
ardization of the teaching profession are problematized and critically evaluated. The 
question of the role of civil society in the policy dialogue in the Ukrainian VET system 
is addressed in the last chapter. This question is of especially high relevance due to the 
ongoing transition of the Ukrainian state and the establishment of democratic institu­
tions in the country.

We express our deepest gratitude to the authors, project partners and all individ­
uals and organisations involved in the creation of this book. It is a result of collective 
efforts, dedication and commitment to enhancing vocational teacher education world­
wide. We also extend our thanks to the European Education and Culture Executive 
Agency for providing the financial support to publish this book and, thus, contributing 
to raising awareness about the teaching profession in VET.
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This book might be of particular interest not only to researchers and scientists 
from the field of vocational education but it can also serve as an introduction to the 
governance questions in vocational teacher training for readers from other target 
groups, such as students, policymakers, and other stakeholders dealing with VTE or its 
broader implications.
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PART I. Theory and Practice of Governance in 
Teacher Training for Vocational 
Education and Training (VET)





The Vocational School Teacher (VET Teacher) 
Training System in Switzerland

Lena Freidorfer* & Philipp Gonon

Abstract

This chapter examines in detail the training of VET teachers in Switzerland, which is 
characterized by a high proportion of practical work. Starting from a few historical cor­
nerstones, this chapter will take an introductory look at the origins and history of VET 
teacher training.

In addition, we will address the question of the extent to which there is currently a 
discussion of VET teacher training in education, education policy, and vocational train­
ing research.

In order to better understand the system as we find it today, we explain in detail its 
specifics and, specifically, the two main training strands (VET teacher training for gen­
eral education within vocational education and teacher training for specific occupa­
tional subjects).

In addition, we give insight into the place of activity and work of VET teachers: the 
vocational school.

Finally, we show that today’s VET teachers, also due to newer requirements and 
ongoing changes (e. g., around transversal competencies or technological develop­
ments) are increasingly developing into “adaptation virtuosos” who are continuously 
professionalizing themselves in their daily working life.

Keywords: VET teacher education, systemic view, development, current system, 
Switzerland

1 Introduction: The Rise of VET School Teacher Training – 
a Genealogical Perspective

For vocational education, the first decrees in Switzerland in the 1880s did not address 
vocational schools or teachers, although some learners were already being taught. 
Teachers at general, commercial, or industrial training schools, as they were called at 
the time, were trained primary school teachers1 or experienced specialists who taught 

* Corresponding author
1 Women in particular were also trained early on to become primary school teachers.

They then later on entered the training system for vocational school teachers primarily through nursing and social profes­
sions or through training to become household teachers (Häfeli, 1983; Renold, 1998).



basic or additional knowledge specific to the profession. In addition, civic education, 
which was intended to prepare students for their tasks in the military and in society, 
played a special role and could be taught by the same teachers (Nager, 1914). Inciden­
tally, from 1877 on they were also trained in drawing lessons (Wettstein, 2020).2

The fact that instruction took place at all was viewed very positively in the publica­
tions of the time; indeed, an expansion was enthusiastically advocated. With regard to 
the teachers, however, much was in flux or unregulated. For example, Gottlieb Hug, a 
teacher from Winterthur and author of the prize pamphlet “Das gewerbliche Bildungs­
wesen" ("The Industrial Education System"), complained that teacher training and 
teacher remuneration were “inadequate" in many places. He considered the elemen­
tary school, as a feeder to vocational training,“insufficient" in terms of general educa­
tion, as it violated the federal constitution, which required the cantons to provide “suffi­
cient instruction" (Hug, 1881, p. 19).

The reformer expressly welcomed the efforts of local non-profit associations to 
promote instruction at general and industrial training schools, noting that many teach­
ers “lack the necessary education" and that, in addition, these schools had to teach both 
fourteen-year-old secondary and supplementary students and thirty-year-old workers in 
the same occupational class (Hug, 1881, p. 21). Hug therefore unequivocally demanded 
that the state take over the teaching and learning at the upper secondary level and pro­
vide uniform management and supervision with the participation of the trade associa­
tions, based on expedient principles for this instruction and provided with the neces­
sary financial resources and teaching materials. In addition, he argued that it must also 
be responsible for the training of suitable teachers (Hug, 1881, p. 23). Finally, he also 
deemed it necessary to move teaching from the late evening or even weekend hours 
and to conduct it instead as a daytime class (Hug, 1881, p. 53).

For merchants, the educational institutions, which were run by local merchant 
associations, were primarily intended to teach foreign languages – such as French, 
English, and other languages – in oral and written form, but also accounting and com­
mercial arithmetic. Even Latin was taught in one association, the Bernese Association 
for Merchants, and advertised as a “general means of education" (EDH, 1896, p. 316). 
The situation of the teachers was described by one expert as “no special teachers" for 
these lessons. Inclination and chance played a role in filling positions and led to teach­
ers of all school levels from elementary school to university teaching these subjects. In 
many cases, commercial teaching was a small sideline for these teachers. The marginal 
position of such teaching was not unproblematic, as other reports also indicate. The 
teacher, who had “worked herself tired" during the day at her actual teaching position, 
could not appear “with the freshness that would be necessary even for the somewhat 
jaded visitors to the commercial evening school" (EDH, 1896, p. 330). Nevertheless, it 
was a great advantage that the rich treasures of knowledge were revealed to the young 
world of commerce “in popular form" (EDH, 1896, p. 330). The beginning of schooling 
in the field of vocational education was characterized by a less formalized education, 

2 In Switzerland, drawing schools and Sunday drawing schools later transformed into industrial training schools and, think­
ing a few steps further, ultimately into vocational schools (Wettstein, 2020).
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imparted by more or less voluntarily motivated teachers for willing and eager appren­
tices and apprentice daughters.

Only few more or less scientific writings already dealt with the training system of 
vocational school teachers before the turn of the millennium. Rather than taking a look 
at the system, numerous writings focused on the persons providing the training (ini­
tially master teachers, “Lehrmeister,” and later also teachers) as well as the training 
locations (companies and then also vocational schools) (e. g., Jeangros, 1945; Spring-
Zürcher, 1954).

After this introduction to the roots of the VET teacher training system, the follow­
ing chapter will now focus on current scientific debates in education and vocational 
training research concerning the training of VET teachers in Switzerland.

2 Current Scientific Studies about VET Teacher Training in 
Switzerland

A systematic literature research and analysis showed that there are only a few scientific 
publications and non-scientifically based reports that provide information on the VET 
teacher training system in Switzerland. Occasionally, books on vocational education in 
Switzerland deal with the VET teacher training system in sections and then only spor­
adically (e. g., Wettstein & Gonon, 2009; Wettstein et  al., 2014; Wettstein, 2020).

Among the scientific publications, reference should be made to a more recent 
publication by Barabasch and Fischer (2019). The authors discuss the Swiss VET 
teacher training system, its current opportunities, and challenges and compare it with 
the education system in Germany in order to identify similarities and differences be­
tween the two systems. In another publication, Keller and colleagues (2019) shed light 
on Swiss VET teacher training from a comparative perspective with the US.

Furthermore, Eberle et  al. (2009), in addition to looking at teacher training in Swit­
zerland as a whole (including grammar school education), deal with the training of 
VET teachers and also refer to the place of work of VET teachers: the VET school.

Even before the turn of the millennium, there were a few scientific publications 
that focused in different ways on the training of VET teachers. For example, a publica­
tion by Dubs (1999), entitled “Praxisbezug oder Wissensschaftsorientierung—Wider­
spruch oder proaktives Spannungsverhältnis in der Handelslehrerausbildung" (Practi­
cal orientation or knowledge orientation – contradiction or proactive tension in trade 
teacher training3), deals with the training of trade teachers. Another example is a 1992 
publication by Howald, which deals with the specifics of the VET teacher training sys­
tem in Switzerland and provides an overview of teacher training and continuing educa­
tion. Straumann (1990) also discusses the pedagogical qualification of prospective 
teachers and describes the Swiss teacher training system in more detail. In 1988, an­
other scientific article deals with the challenge that new technologies pose for voca­

3 Own translation by the authors.
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tional school teachers (Kunz & Leist, 1988). Another earlier publication deals with the 
training of vocational teachers in Switzerland (Weber, 1982).

Furthermore, in the past and still today, educational reports (e. g., by the Swiss 
Coordination Office for Educational Research, SKBF) refer to the training of VET 
teachers and the courses of study available to them during their training, as well as 
their motives for taking up VET teacher training (e. g.: SERI, 2022; SKBF, 2007; SKBF, 
2023).

In addition to scientific and non-scientific publications focusing primarily on the 
VET teacher training system in Switzerland (some of which have already been listed 
above), there are numerous analyses and research papers that deal with other more 
specific topics related to VET teachers in Switzerland. Some works take a historical 
perspective, for example by focusing on the emergence of the profession of “VET teach­
ers”, the beginnings of teaching at VET schools, or the development of professionaliza­
tion of VET teachers (e. g., Barabasch & Fischer, 2019; Gonon, 2019; Wettstein, 2020). 
Others take a contemporary perspective, focusing more on VET school instructional 
design (Caduff et  al., 2010; Schmid Leupi, 2013), in-service and continuing education of 
teachers (Fischer, 2017), various teacher portraits, and different understandings of the 
roles of VET teachers (e. g., educating, training, etc.) (Spring-Zürcher, 1954; Gassmann, 
2015).

Other publications in Switzerland also focus on the mobility of VET teachers (No­
vak, 2018) or, more recently, on issues related to the acquisition of competencies, such 
as digital competencies for VET teachers (Rauseo et  al., 2021).

The next section of this article focuses on the training of VET teachers. It will be­
gin by introducing the specifics of the Swiss education system and presenting the de­
sired characteristics of VET teachers, before providing an overview of the two main 
training strands.

3 Training of VET Teachers

3.1 Specifics of VET Teacher Training in Switzerland in Advance
The training of VET teachers in Switzerland runs according to a “consecutive organiza­
tional model" (Barabasch & Fischer, 2019, p. 6). This means that a higher vocational 
education or a university degree is required to complete the training to become a VET 
teacher. Accordingly, the secondary vocational pedagogical training follows initial pro­
fessional training (Barabasch & Fischer, 2019; Maurer & Gonon, 2013).

Furthermore, training in Switzerland is characterized by a close integration and 
interlocking of theory and practice. Before beginning their training, prospective teach­
ers are already expected to have a certain amount of professional experience (at school 
and/or at the workplace), depending on the branch of training they have chosen (see 
section 3.3. for more details on this topic), and thus already have some knowledge of 
school and/or workplace (training) practice (SKBF, 2007). Some VET teacher training 
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institutions require, for example, letters of reference from companies or VET schools 
where the prospective teachers are working currently (Wettstein & Gonon, 2009).

Another specific feature of the training of VET teachers in Switzerland is that the 
training is not only possible in a full-time but also in a part-time programme. It is also 
possible to choose between training as a teacher in the main or secondary profession 
(see, e. g., PHZH, 2023).

The aim of the training courses is to provide prospective teachers with appropriate 
training in subject-specific, pedagogical, and methodological-didactic areas (The Fed­
eral Assembly of the Swiss Confederation, BBG, 2002, Art. 46).

3.2 “Desired Characteristics” of VET Teachers
In some publications on the training of VET teachers or on the training system in Swit­
zerland, desirable characteristics of prospective teachers at VET schools are also noted 
(see, among others, Gonon, 2019; Städeli & Grassi, 2012; Schmid-Leupi, 2013; Wett­
stein & Gonon, 2009).

VET teachers are described therein as persons who show patience, empathy, asser­
tiveness, or, for example, enthusiasm (e. g., Gonon, 2019; Schmid-Leupi, 2013). They 
show pleasure in working with young people and are able to deal with unexpected sit­
uations. Furthermore they are able to cope with apprentices who show a lack of interest 
or who resist specific learning tasks. Moreover, they are able to maintain a certain inner 
distance and are willing to question and understand the behaviour of young people 
(Schmid-Leupi, 2013). VET teachers should see themselves in a certain way as educa­
tors, be aware of their role as role models, and enjoy leading a class (Schmid-Leupi, 
2013). They should also be interested in learning processes and be willing and able to 
patiently and persistently promote individual learning (Schmid-Leupi, 2013).

Today, in light of the development of new technologies as well as an increasing 
flood of information, VET teachers also have to be “learning facilitators" (Gonon, 2019, 
p. 438) in order to accompany learners in their individual learning process to an ever 
greater extent. This means that VET teachers are capable of assisting apprentices in 
their acquisition of knowledge and taking an interest in their learning processes 
(Gonon, 2019). As a result, there is an increasing demand for teachers to engage with 
apprentices’ individual learning and to take on the role of a learning coach (Keller & 
Barabasch, 2022).

It also seems to be increasingly necessary for VET teachers to continue and further 
their education individually in the interest of their own professionalization (Fischer, 
2016).

Lena Freidorfer & Philipp Gonon 21



3.3 Overview of the Two Main Training Paths: VET Teachers for General 
Education (ABU4) and Occupation-Specific Education (BKU5)

There are two main training courses for teachers of VET schools in Switzerland. One is 
the teaching diploma for general education (ABU) and the other is the teaching di­
ploma for occupation-specific education (BKU)6.

In addition, there are the following (post-qualifying) training strands, which also 
seem worthy of mention.

For post-qualification, ABU or BKU teachers or also teachers who already have a 
gymnasium teaching qualification can still acquire a diploma for teaching in the area of 
the Berufsmaturität7 (BM) (see, e. g., PHZH, 2023; or EHB, 2023). As a rule, this is 
called an additional vocational pedagogical qualification and is offered, for example, at 
the University of Zurich (“Universität Zürich,” abbreviated: UZH) or also several uni­
versities of teacher education (“Pädagogische Hochschulen,” abbreviated: PH), often in 
cooperation with the Swiss Federal Institute for Vocational Education and Training 
(EHB) (see also UZH, 2023).

For people who want to teach not only in VET school classes at secondary level II, 
but also in the area of higher vocational education at tertiary level B, there is also the 
possibility of obtaining a teaching diploma for teaching at higher VET schools (“Hö­
here Fachschulen,” abbreviated: HF) as a secondary profession (see, e. g., SDBB, 2022).

Training for VET school teachers is regulated in legislative terms by the Federal 
Vocational and Professional Education and Training Act (BBG, 2002), the Vocational 
Training Ordinance (Swiss Federal Council, BBV, 2003), and the framework curricu­
lum for VET professionals (SERI, 2015).

It should be added that the training of teachers of VET schools in Switzerland is 
carried out at universities of teacher education (PH), the Swiss Federal Institute for 
Vocational Education and Training (“Eidgenössische Hochschule für Berufsbildung,” 
abbreviated: EHB), and at the University of Zurich (UZH)8.

In the following two subsections, the two main training strands, (a) general educa­
tion teacher (ABU) and (b) professional education teacher (BKU), will be described in 
more detail.

3.4 Teacher Training for General Education (ABU)
Persons who want to become ABU teachers must have a teaching diploma for compul­
sory schooling (a teaching diploma recognized by the EDK9) or a university degree 
(from a university of applied sciences, a university, or the Swiss Federal Institute of 
Technology) in a subject close to the ABU subject complex (consisting of the two main 

4 The German term is “allgemeinbildender Unterricht” or the abbreviation “ABU”.
5 In German, “berufskundlicher Unterricht” or in abbreviated form “BKU.”
6 This includes the teaching diploma Teaching at Commercial Vocational Schools.
7 This means a professional baccalaureate, which in Switzerland can be obtained accompanying the apprenticeship or even 

after completion of the apprenticeship.
8 Concerning the training of the additional vocational pedagogical qualification for teachers at vocational baccalaureate 

schools.
9 The EDK is the Swiss Conference of Cantonal Ministers of Education. It is an association of cantonal government mem­

bers who are responsible for the areas of education, training, culture, and sport in Switzerland.

22 The Vocational School Teacher (VET Teacher) Training System in Switzerland



areas of society and language). Below are some examples of degree programmes with a 
proximity to the two subject complexes – a degree in German studies, history, or even 
economics.

In addition, certain training institutions have further requirements, such as on-
the-job experience (usually six months) or ongoing employment on a smaller scale at a 
VET school. This is to ensure that the prospective teachers are already familiar with the 
practice of VET school or company-based training (see, e. g., EHB, 2023; Caduff et  al., 
2010).

The training to become an ABU teacher takes between two and four years, as does 
the training to become a BKU teacher. This depends on whether the course of study is 
completed full time or part time, or whether the qualification as a teacher is sought in 
the main or secondary profession. The teaching degree in the major includes a total of 
1,800 learning hours10, equivalent to 60 ETCS. The training in the minor subject com­
prises 300 learning hours and corresponds to 10 ECTS (Swiss Federal Council, BBV, 
2003).

The content for the training to become an ABU teacher is divided into the follow­
ing two learning areas:

The first is society, comprehensively the following eight thematic areas: ethics, 
identity and socialization, culture, ecology, politics, law, technology, and economy. The 
individual topics are not considered in complete isolation from one another but rather 
in an interdisciplinary manner (Uhr et  al., 2022).

The second is language and communication (communicative language skills and 
their use in personal, professional, and social contexts).

It should also be noted that these two learning areas are equally important in the 
training of ABU teachers (Gonon, 2021; OPET, 2006; SERI, 2015). Both learning areas 
refer to different subject-specific parts and provide general knowledge that can later be 
used by the apprentices, for example in solving professional problems. In connection 
with this, both learning areas refer to the personal, professional, and social reality of the 
learners (SERI, 2015).

In the course of the training, the prospective teachers deal with questions about 
the subject didactics of general education or vocational education, get to know and use 
different methods of knowledge acquisition and transfer, and complete courses set un­
der titles such as “Introduction to Vocational Education,” “Constitutional Law,” “Eco­
nomics,” or “Young Adults in Vocational Education” (see also PHZH, 2023).

In addition, they also complete internships in the course of their training (PHZH, 
2023).

It should also be added that future ABU teachers are prepared for a topic- and 
activity-oriented design of lessons (Barabasch & Fischer, 2019). However, ABU teach­
ers are prepared not only to impart specific subject knowledge to learners but also to 

10 Learning hours include attendance times, independent learning and development phases, personal as well as group work, 
further events in the course of the training, learning checks, or also the practice and testing of what has been learned (e. g., 
in the course of internships at vocational schools) (Swiss Federal Council, BBV, 2003).
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accompany and advise apprentices in their professional training and development. 
(The same applies to BKU teachers.)

In the preparation for teaching internships and also in their later everyday profes­
sional life, the (prospective) VET teachers refer to the framework curriculum for gen­
eral education, which is the basis for the development of school curricula in the area of 
ABU throughout Switzerland and across the cantons (OPET, 2006).

In the course of their training, prospective teachers of VET schools can take elec­
tive subjects in addition to the prescribed compulsory subjects. At some training insti­
tutions, ABU and BKU teachers can choose from the same overview of electives. Elec­
tives are offered, for example, in the following subject areas: collaborative learning, 
social skills, ICT skills, or entrepreneurship (PHZH, 2023).

The ABU teacher training programme concludes with a federally11 recognized di­
ploma for teaching general education at VET schools. Subsequently, the teachers can 
undergo further training at teacher training colleges or other training institutions. 
Some ABU graduates take a Master of Science in Vocational Education at the Swiss 
Federal Institute for Vocational Education and Training (EHB) or a Master in Educa­
tional Science at the University of Zurich (Wettstein & Gonon, 2009; Barabasch & 
Fischer, 2019).

After completing their training, ABU teachers usually work in full- or part-time 
positions at VET schools or teach in various adult education institutions (Wettstein & 
Gonon, 2009; Barabasch & Fischer, 2019).

3.5 Teacher Training for Occupation-Specific Education (BKU)
The training mentioned in the title usually requires a degree from a higher vocational 
education (e. g., completion of a vocational examination12 or a higher technical exami­
nation13) or a university degree (e. g., degree from a university of applied sciences or 
university) in the area to be taught. In BKU teaching, and thus also in teacher training, 
there is a strong focus on the connection between theory and practice, so that particular 
emphasis is also placed on a good practical knowledge of the prospective teachers 
(SERI, 2015).

Depending on the institution providing the training, further professional exper­
tise or knowledge in a particular area to be taught is required. As a rule, practical experi­
ence at a company (six months), teaching experience at a VET school, or, for example, a 
letter of recommendation from the VET school where the prospective teacher last 
taught are also specified as additional requirements by the training institutions (Wett­
stein & Gonon, 2009; Schmid-Leupi, 2013).

11 “Federal" means that, in accordance with the Swiss Constitution, a diploma is recognized throughout Switzerland.
12 The professional examination (abbr. “BP”) is the first form of professional specialization after completion of basic voca­

tional training. The BP is part of higher vocational education and training, which in the Swiss education system is located 
at the tertiary level (B) alongside universities (tertiary A). Upon passing the examination, students are awarded a federal 
certificate of proficiency (Wettstein & Gonon, 2009).

13 The Higher Professional Examination (abbr.: “HFP”) is also understood as a further specialization at tertiary level B, which 
represents an extended professional specialization and usually qualifies the holder to take on management functions in 
the respective professional field (Wettstein & Gonon, 2009).
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BKU students are often lateral entrants (Hof et  al., 2011; Schmid-Leupi, 2013). 
They are often proven specialists with comprehensive job-related competencies who 
held management positions or were active as project managers before starting their 
education. As a result, they are not infrequently also used to working in teams, plan­
ning work processes, or organizing and leading group work and ultimately know work­
ing life very well (Schmid-Leupi, 2013).

The duration of the training is the same as that of ABU teachers and can be read 
again in section 3.4.

Furthermore, teachers for economy and society (W&G), classical commercial 
teachers, and teachers for information, communication, and administration (IKA – in 
former times these were office teachers) are also counted as vocational teachers (Bara­
basch & Fischer, 2019).

In the course of their training, prospective BKU teachers are taught thematic areas 
such as vocational pedagogy, general didactics, and professional field didactics or sub­
ject didactics (depending on their professional field). As part of their training, they 
partly complete similar modules as the prospective ABU teachers – for example,“Di­
dactics of Vocational Education,"“Introduction to Vocational Pedagogy.” or also 
“Young Adults in Vocational Education"14 (PHZH, 2021). In the course of their train­
ing, prospective BKU teachers, just as ABU teachers, also complete internships at VET 
schools.

In their training, they acquire methodological-didactic competencies and the abil­
ity to prepare vocational content didactically, to stimulate learning processes and pro­
cesses of knowledge acquisition, and to support learners in these processes (SERI, 
2015). In doing so, they also succeed in linking the specialist knowledge relevant to a 
specific occupation with practice (theory–practice transfer). For example, they learn 
how to teach apprentices what substances make up bricks and mortar, but also how to 
proceed in order to combine these two elements.

In the course of their training, prospective BKU teachers are also enabled to adapt 
the content they teach to the development of professions, company practice, and educa­
tional regulations. In addition, they are shown the importance of constantly dealing 
with changes in the world of work (Schmid-Leupi, 2013).

The training to become a BKU teacher is completed with a federally recognized 
diploma for teaching at VET schools in the professional field.

After completing their training, BKU teachers usually work at VET schools or in 
the further education sector. Many teachers only work part time at a school and also 
work at a company or run their own business (Schmid-Leupi, 2013; Wettstein & 
Gonon, 2009).

BKU teachers also have access to a wide range of continuing education and train­
ing opportunities. These are offered, as in the case of ABU teachers, at teacher training 
colleges or other training institutions (for examples, see also the section on the training 
of ABU teachers above).

14 Own translations by the authors.
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Now that the education of VET teachers in Switzerland has been descriptively pre­
sented, the following chapter explains the place where teachers work and have a profes­
sional impact. The focus will then be on the vocational school as a place of learning and 
work.

4 The VET School in Switzerland as a Place of Teaching and 
Learning

Alongside companies and inter-company courses, VET schools are one of the three 
learning venues for basic vocational education in Switzerland. The sponsors of VET 
schools are usually the cantons, in some rare cases also associations or federations, and 
in even rarer cases the municipalities (Wettstein & Gonon, 2009).

Attendance at a VET school is compulsory for apprentices regardless of the voca­
tional training they have chosen. Young people who complete a dual VET programme 
(rather than a full-time school-based VET programme) usually attend the VET school 
one or two days per week. Depending on the vocational apprenticeship or industry 
chosen, the proportion of school-based instruction in the first years of apprenticeship 
may be more than in the final years (Wettstein & Gonon, 2009; Maurer & Gonon, 
2013).

The VET school is the one of the three learning venues where teachers teach theo­
retical training components to apprentices. Training at the VET school consists of voca­
tional and general education (SERI, 2022; Wettstein & Gonon, 2009). “By teaching the 
theoretical foundations for practising a profession and through general education.” 
learners are promoted here by the VET teachers in “professional, methodological, and 
social competencies" (SERI, 2022, p. 10). At this learning site, teachers not only impart 
theoretical knowledge but also reflect with the learners on their experiences from com­
pany practice. Gonon (2019) also describes VET schools as “competence centres” with 
regard to their increasing tasks and requirements in the areas of education and con­
tinuing education (Gonon, 2019, p. 438).

VET schools have an independent educational mandate. Thus, teachers working 
at VET schools are responsible for supporting students in their personal development 
and in the acquisition of social skills. Through the general knowledge that they impart 
to apprentices, they give learners the opportunity to build up an important knowledge 
base that they can draw on, for example, in solving problems in the learning environ­
ment (BBG 2002, Art. 21). This knowledge base should then provide the learners with 
orientation in the two other learning locations and in their later everyday working life 
(see also Swiss Federal Council, BBV, 2003). Teachers at VET schools also take into 
account – and this is another educational mandate of VET schools – the different learn­
ing prerequisites and talents of learners and encourage them accordingly. Moreover, 
they consider the different needs of apprentices (e. g., learners with learning difficulties 
or with special abilities). They also ensure the equality of male and female learners and 
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strive for the elimination of disadvantages, for example with regard to apprentices with 
disabilities (Wettstein & Gonon, 2009).

A particular challenge for VET teachers can be the different learning performance 
as well as the different prior knowledge of the learners (depending on their basic voca­
tional training).

In addition to conventional general and vocational education, VET schools also 
offer optional subjects, support courses, and preparatory courses for the vocational bac­
calaureate (Wettstein & Gonon, 2009). Occasionally, inter-company courses or final ap­
prenticeship examinations are also held at VET schools. The VET teachers are involved 
in these additional areas of responsibility in different ways (Maurer & Gonon, 2013).

The working spaces of VET teachers are classic classrooms, group rooms, or, for 
example, rooms at self-study centres (Wettstein & Gonon, 2009).

The following section, which concludes this article, will now focus on challenges 
and the future of VET teacher training, with the aim of giving the reader a final outlook.

5 Challenges and the Future of VET Teacher Training in 
Switzerland

Vocational schools are currently undergoing a transformation process from traditional 
schools to “competence centres” that have to perform a variety of tasks related to educa­
tion and training, which will sooner or later also have an impact on the training of voca­
tional school teachers (Grollmann, 2005, p. 9). Further vocational training and higher 
qualification after basic vocational training play an increasingly important role. This 
must already be taken into account in basic vocational training. In addition to the spe­
cial focus on other places of learning and the inclusion of cooperation between places 
of learning, it is in particular the requirement to be a learning guide that suggests a 
modified self-image of the teachers (Hartmann, 2012, p. 98).

As early as the 1990s, a diagnosis of impending change was made, primarily due to 
new technologies. Because of the “growing flood of information” to be managed, the 
teacher’s task was to “assist apprentices in acquiring the knowledge necessary for a 
particular application” (Howald, 1992, p. 80). This role of learning support has been 
emphasized in studies since the turn of the millennium. At the same time, however, 
the task that teachers should continue their education and training is also emphasized 
(Fischer, 2016). In addition, it is still important to consider the further professionaliza­
tion of those responsible for education in learning support and readiness for further 
training as a new professionalization requirement for vocational school teachers in vo­
cational education as a significant task (cf. Gonon, 2018). In this context, prestige and 
status, i. e., the social recognition associated with this activity, must also be fought for, 
as Wolfgang Lempert noted in an empirical study at the beginning of the 1960s (Lem­
pert, 1962, p. 104).

In order to secure the next generation of teachers at vocational schools and to open 
up career opportunities, it is particularly important to guarantee appropriate vocational 
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training and to present this as an attractive option. This even applies to Germany, 
which traditionally has a much more comprehensive range and corresponding struc­
tures for the training of teachers for vocational and commercial schools. Frommberger 
and Lange (2018) state that a high degree of formal professionalization is necessary for 
a “successful education”.

In Switzerland, the new Vocational Education and Training Act (2002) and the 
Vocational Education and Training Ordinance (2003) have created clear regulations for 
the training of teachers at vocational schools. Teachers for the school-based parts of 
basic vocational education as well as for the vocational baccalaureate should have a 
teaching qualification for secondary level II, with an additional vocational pedagogical 
qualification at university level, a specialized education with a degree at tertiary level, 
and six months of in-company experience. The vocational part is further specified. In 
the framework curricula for VET professionals, the different types of teachers are de­
scribed in more detail. For example, a distinction is also made between secondary and 
main occupation for vocational education and training. The timeframe for training and 
the standards for obtaining a diploma for general education teaching at vocational 
schools (1.800 hours) and for the additional vocational education qualification (300 
hours) for teachers with a grammar school teaching qualification were also determined 
(OPET, 2011).

The typical vocational school teacher, however, is still often a career changer, 
whether after completing a university degree outside of school or after several years of 
professional activity in a school or non-school setting. The motives for entering a voca­
tional school range from the desire to reorient oneself to dissatisfaction with one’s pre­
vious work and professional position and the opportunity associated with entering 
teaching to accomplish a type of advancement and retraining (Novak, 2018).

On the basis of the work situation, which today requires largely individualized and 
permanent adaptation processes, the new vocational school teacher is also character­
ized as a “virtuoso of adaptation”15 (Münk, 2001, p. 230), an attitude that – in view of 
unfavourable institutional conditions – is sometimes presented as a constraint (Mal­
tritz, 2016) or, conversely, as a heroic disposition (see Gassmann, 2015, p. 13). Accord­
ingly, the (new) professionalization should be geared towards acquiring specific com­
petencies (transversal competencies such as critical thinking and problem solving) and 
indispensable attitudes situationally by testing possible alternatives for action. In this 
context, research-based learning is important (Schaffenrath, 2008, p. 367).

A corresponding need for action to adapt and revise the framework curricula for 
general education at vocational schools has been postponed until now in connection 
with other reform postulates within the framework of the alliance-partnership reform 
project “Vocational Education 2030” (Sterel et  al., 2018, p. 189). Not only should voca­
tional teachers be recruited on the basis of a solid professional foundation, but they 
should also undergo regular individual further training (Sterel et  al., 2018, p. 192).

Overall, the position of the vocational school teacher has also changed since the 
early days of the VET system. They are no longer regarded merely as adjuncts in a sec­

15 Own translation by the authors.
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ondary role to in-company training but rather as professionals providing independent 
learning support (or coaching). Vocational teachers in the 21st century are expected to 
be learners themselves and even more, enthusiastic learners. In addition to that they 
should also be creative, digitally professional, flexible and able to react quickly to 
changes, i. e., deal with new didactic requirements (Rauseo et  al., 2021; Zhou et  al., 
2022; Zogolowek, 2018). In this way, they enable young people to develop further in the 
world of work and in the education system on the basis of pedagogical training and 
technical scientific knowledge. It is also part of their “new” role to empower learners, 
who engage independently and critically in social coexistence and should be prepared 
for the demands of an open and unknown future.
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